Work and organizational psychology has long been concerned with measuring job satisfaction in organizational contexts, and this has carried across to the field of education, leading to a research focus on the work-related satisfaction of teachers. Today, a myriad of organizations continue to assess employees' job satisfaction on a routine basis (Liu, Borg, & Spector, 2004) . Unfortunately, a sort of balkanization of the field has resulted in the production of dozens of specific measurement tools, making it difficult to cross-compare samples and contexts. The present paper tested the measurement invariance of the Teacher Job Satisfaction Scale (TJSS) in six international cohorts (Netherlands, United States, Russia China, Italy and Palestine) of in-service teachers (N = 2,819). Confirmatory factor analysis and multi-group invariance tests were applied. The TJSS-9 displayed robust psychometric proprieties and no substantial departures from measurement invariance (configural and metric). Future research is required to further test equivalence across additional countries, with view to developing a truly international tool for measuring job satisfaction in teaching.
both applied and research contexts across different cultural and linguistic settings (American English, Russian, Arabic, Italian and Cantonese). By testing the structure of different linguistic versions of the Teacher Job Satisfaction Scale, we expected to obtain a reasonably stable and invariant measurement model representing a shared underlying structure of job satisfaction.
The Teacher Job Satisfaction Scale: Developing the Questionnaire
On the Dimensionality of Satisfaction Measures: Does Size Matter?
In 1997, Wanous, Reichers, and Hudy conducted a study on job satisfaction, concluding that job satisfaction is best assessed using a single-item measure. In another classic study, Scarpello and Campbell (1983) similarly suggested that the best way to evaluate job satisfaction is to ask workers to rate one item on a 5-point scale, namely "How satisfied are you with your job?". These authors advocated the adoption of single-item measures of job satisfaction for three main reasons: (a) single measures of satisfaction were highly correlated with composite measures (i.e., scales); (b) single items take up less space, are more cost-effective and may feasibly be used to monitor satisfaction on a routine basis; (c) single-item measures are more popular with those administering them and more likely to be completed by employees. In addition, it has been debated whether respondents may not provide lower ratings of job satisfaction as an artifact of long and multi-faceted measures.
It is possible that a long set of items may lead respondents to evaluate aspects of their job that would otherwise be marginal to their overall evaluation. A final advantage offered by the adoption of general single-item measures of job satisfaction is that they overcome the issue of job-specific measures given that they measure generic job satisfaction (Nakata, Irie, & Takahashi, 2013) .
Although these arguments in favor of a single-item measure are quite compelling, especially in relation to dynamic and complex environments such as schools where time is often a crucial resource, researchers have appeared to ignore them, rarely adopting generic one-item instruments to measure job satisfaction. A review of widely-used measures of job satisfaction (van Saane, Sluiter, Verbeek, & Frings-Dresen, 2003) revealed that the majority of ready-to-administer questionnaires are multidimensional, and that even those that assess a single general dimension of satisfaction do so via multi-item scales. For instance, the Job Descriptive Index (JDI, a very popular questionnaire in organizational science; Leong & Vaux, 1992 ) is composed of 18 items.
The Job Satisfaction Survey (Spector, 1985) measures nine facets of satisfaction via 36 items, while the Minnesota Satisfaction Questionnaire (Hirschfeld, 2000) assesses 20 aspects of job satisfaction via 100 items. Similarly, the Teacher Job satisfaction questionnaire (Lester, 1987) assessed nine different domains of job satisfaction: supervision, colleagues, working conditions, pay, responsibility, work (itself), advancement, security, and recognition. In all these cases, a multi-dimensional approach is preferred given that multiple-item measures: (a) may be easily evaluated using standard psychometric indicators (e.g., internal reliability); (b) may be used in structural equation modelling approaches; (c) offer a more structured approach to unpacking the construct of job satisfaction (Nagy, 2002) . In addition, those who support the use of multi-item measures do not view potentially lower job satisfaction ratings due to the inclusion of multiple dimensions as a '"true" bias, arguing in contrast that such scores represent a better grounded evaluation of workplaces and, consequently, are more reliable subjective measures. In our view, both approaches have something to offer to the theory and practice of measuring job satisfaction in workplaces. On the one hand, there is an evident need for compact and easy-to-administer research tools that may easily be applied in real-life settings. In our experience, when a public or private organization agrees to participate in a study of employee job satisfaction, both respondents and management tend to perceive long batteries of item as a meaningless burden. On the other hand, there is an equally self-evident need for valid and reliable measures in the social science field. Today, the leading scientific journals implicitly require published research to have been conducted using multiple-item scales (Drolet & Morrison, 2001) . In devising the Teacher Job Satisfaction Scale, we took both these aspects into account, leading us to develop our questionnaire in the spirit of an old and well-known Latin adage: in medio stat virtus i . Thus, in constructing the Teacher Job Satisfaction Scale, we attempted to trade off the efficiency of adopting single-item methods against the efficacy of adopting multi-item measures, in such a way that the drawbacks of one method were offset by the advantages of the other and vice versa. Specifically, in the interests of achieving this ideal balance, we: (a) included a single overall item for each facet of job satisfaction in our measurement model; (b) balanced each sub-scale of the TJSS by including at least two specific items for each facet; (c) ensured that the overall questionnaire-though brief-was long enough to enable evaluation of its psychometric proprieties.
On the Operationalization of Job Satisfaction: Key Domains in the Educational Context
The rationale for viewing job satisfaction in teaching as a key focus for educational research mainly concerns the benefits, for both teachers and students, that "satisfied" teachers are known to contribute to organizational performance (Heller, Rex, & Cline, 1992) . It has frequently been reported that satisfied teachers display high levels of job commitment and are less at risk of leaving the profession (Gersten, 2001; Singh & Billingsley, 1996) . Similarly, Klassen and Chiu (2010) confirmed the negative relationship between job satisfaction and occupational stress by demonstrating that, among primary teachers, high levels of occupational stress correspond to low levels of job satisfaction. Another study conducted in the Italian context (Caprara, Barbaranelli, Steca, & Malone, 2006) reported that job satisfaction was predicted by teachers' self-efficacy beliefs and, in turn, it affects students' academic achievement.
In general, it may be concluded that job satisfaction in teaching is derived from the gratification of higher order needs such as positive social relationships, rather than lower order needs (e.g., pay incentives) (Sylvia & Hutchinson, 1985) . In fact, recent research shows that interpersonal relationships play a key role in the work of teachers (Van Droogenbroeck, Spruyt, & Vanroelen, 2014) and that satisfaction with positive relationships with co-workers, parents, and students mitigates some of the adverse effects of teaching work (Cano-García, Padilla-Muñoz, & Carrasco-Ortiz, 2005; Gavish & Friedman, 2010; Skaalvik & Skaalvik, 2011) . These findings, along with the framework offered by Herzberg's (1966) dual-factor satisfaction theory, which has been widely applied in research examining K-12 (i.e., the label k-12 refers to comprises the sum of primary and secondary education in the Anglophone countries) teacher satisfaction (e.g., Perie & Baker, 1997) , provided robust justification for our choice of the particular facets of job satisfaction to include in the measurement model of the Teachers Job Satisfaction Scale.
Teachers' relationship with their students was the obvious choice for the first dimension in our operational model for evaluating the job satisfaction of primary teachers. Today, there is broad consensus among researchers (e.g., Addimando 2013; Chang, 2009; Pepe & Addimando, 2013; Spilt, Koomen, & Thijs, 2011 ) that the most common source of work-related stress in teachers is their interaction with pupils. Negative relationships in the classroom are frequently related to difficulty with classroom management (Wubbels, Brekelmans, den Brok, & van Tartwijk, 2006) , a key factor in stress and burnout later on in teachers' careers (Tatar & Horenczyk, 2003; Veldman, van Tartwijk, Brekelmans, & Wubbels, 2013) . The second dimension was also related to the social atmosphere in the work organization and, specifically, on how relations with coworkers influence employees' job satisfaction (Ellickson & Logsdon, 2001 recommended viewing this factor as a major determinant of job satisfaction. Similarly, work by Ghenghesh (2013) , suggested that the quality of teachers' relationships with co-workers is a key variable influencing their job satisfaction. Finally, in line with current thinking about the social aspects of teachers' work, the third dimension included in the model was satisfaction with parents. Extensive research (Fan & Chen, 2001; Houtenville & Conway, 2008; Jeynes, 2007; Jeynes, 2010) has explored the importance of parental involvement for children's school achievement, suggesting that families should be fully included in school processes. In a recent quantitative synthesis of research about parental involvement (Castro, Exposito-Casas, Lopez-Martin, Lizasoain, Navarro-Asencio, & Gaviria, 2015) , a strong general relation emerged between type of parental involvement and academic achievement, in particular with regards to develop and maintain communication with them about school activities and schoolwork and promote reading habits. On the contrary, supervision and control of homework and parental attendance of school activities do not appear to be especially related to the children's academic achievement (p. 13). Other studies (see Szumski & Karwowski, 2012) confirmed the positive relation between engagement of parents and students' academic achievement and supported the thesis that in the process of placing children with disabilities, selection processes based on students' social origin do take place (p. 1623).
The Present Study
The aim of the present study was to test the factor structure of the Teacher Job Satisfaction Scale (TJSS), along with its measurement invariance across six subsamples of primary teachers. Given that theoretical advances on the topic of job satisfaction suggest the adoption of stable and robust quantitative tools enabling the cross-comparison of results, we tested different competing factor structures for the TJSS via standard confirmatory factor analysis (CFA) in order to estimate the scale's psychometric proprieties in a large sample of teachers (N = 2,819). In particular, we evaluated four different models of the TJSS-9: unidimensional (1), threedimensional with uncorrelated sub-scales and item-level errors not allowed to co-vary (2), three-dimensional with correlated sub-scales and item-level errors not allowed to co-vary (3) and three-dimensional with correlated sub-scales and covariance among item-level errors allowed (4). Details of the technical aspects guiding our assessment of the "best fitting baseline structure" are reported in the Method section.
Next, in order to improve the ecological validity of our findings, we explored measure invariance across all subsamples by applying multiple-group confirmatory factor analysis (MGCFA) with a cross-validation procedure (Byrne, 2004 ). First, we tested the hypothesis that job satisfaction scores would be represented by three factors in all groups: satisfaction with co-workers, satisfaction with students and satisfaction with parents. To this end, configural invariance (φ g = φ g' ) (a weak type of factorial invariance test; Horn & McArdle, 1992) was measured.
Next, metric invariance (∧ i,j g = ∧ i,j g′ ) was tested by constraining all factor loadings to be equal across groups.
During the third step, the scalar invariance of TJSS was specified and item intercepts (τ g = τ g' ) were set to be equal, so that latent factors means could be meaningfully compared across groups. Finally, in keeping with standard practice (for details see Cheung & Rensvold, 2002) , error variance invariance (Θ δ g = Θ δ g' ) and full construct invariance (all parameters fixed to be equal) were also evaluated (see also Cavalera, Pepe, Zurloni, Diana, & Realdon, 2017; Grazzani, Ornaghi, Pepe, Brazzelli, & Reeffe, 2017; Veronese & Pepe, 2013) .
Measures of reliability as well as the convergent/concurrent validity of the TJSS scales with the General Health Questionnaire (GHQ-12) were also calculated. In the final section of this paper, we discuss the empirical results obtained in terms of both the implications for theoretical research of using an invariant model of satisfaction and the practical implications of adopting the TJSS-9 scale as a means of collecting information about teachers' job satisfaction across different contexts.
Methodology Participants
The sample was composed of primary teachers (N = 2,819) recruited in schools located in six different countries: the Netherlands (n = 551, 19.6%), the United States (n = 284, 7.8%), Russia (n = 169, 6.0%), China (n = 934, 33.2%), Italy (n = 724, 25.9%), and Palestine (n = 149, 4.1%). All teachers (100%) worked in staterun primary schools. Gender distribution was 2,394 females (85.2%) and 411 males (14.6%) (4 missing values).
The characteristics of the country sub-samples are reported in Table 1 and they indicate that it was appropriate to test the structural invariance of TJSS using MGCFA cross validation procedures. Participation in the study was on voluntary basis, with all participants recruited on-site and surveyed at their workplaces. Questionnaires were anonymous and the data was handled collectively. Only teachers who had been in charge of their own classrooms for at least one full year at the time of the study were eligible to participate. The study was conducted following APA ethical principles and code of conduct (American Psychological Association, 2010).
Measures Teacher Job Satisfaction Scale (TJJS-9)
The Teacher Job Satisfaction Scale (Pepe, 2011 ) is a questionnaire aimed at measuring job satisfaction that has been specifically developed for use in educational contexts. The TJSS-9 is composed of three dimensions:
satisfaction with co-workers (3 items), satisfaction with parents (3 items) and satisfaction with students' behaviors (3 items). Items are rated on a 5-point scale (1 = I am highly dissatisfied with this aspect of the school, 5 = I am highly satisfied with this aspect of the school). For instance, the dimension "co-workers" included items such as "The quality of your relations with co-workers" or "The extent to which your co-workers encourage you and support you in your work". Given that from the outset we were interested in developing an instrument with structural invariance, great care was taken when translating the items into the different languages, taking the "ask the same question" rule (Harkness, Van de Vijver, & Mohler, 2003) as a guideline.
The first draft of the Teacher Job Satisfaction Scale was developed in English in order to facilitate its subsequent translation into other languages. For each country, two bilingual (English and target language) researchers worked separately to obtain a "local" version of the questionnaire. A third research coordinator supervised their products. All translated versions of the questionnaire were then explored by small groups of teachers (up to eight) to evaluate the target-language translation and adaptation (in terms of familiarity and specificity of meanings). Finally, all language versions (English, Dutch, Russian, Italian, Cantonese, Arab) were administered during preliminary pilot sessions. The current version of the instrument (with 9 items) was developed from an original set of 35 items loading on six different dimensions: satisfaction with all the colleagues, satisfaction with co-workers, satisfaction with management, satisfaction with parents, satisfaction with students' behavior and responsibility. From that initial version of the questionnaire, a series of exploratory and confirmatory analyses were conducted on data from local samples, with a view to making the TJSS measurement model more robust, reliable and compact. Cronbach's alpha values and the means of inter-item correlations for each sub-sample are reported separately in the Results section.
General Health Questionnaire (GHQ-12)
The General Health Questionnaire (GHQ) (Goldberg, 1972 ) is a family of reliable quantitative tools aimed at "detecting psychiatric disorders among respondents in both community and non-clinical settings" (Goldberg & Williams, 1988, p. 1) . The GHQ-12 is one of the shorter versions of the original instrument (GHQ-30), which has often been used in the context of large-scale social surveys (e.g., by the World Health Organization) given its proven reliability and sensitivity in measuring psychological distress across multiple groups of participants. In order to assess psychological distress among teachers in the present study, we adopted the tripartite measurement model composed of anxiety (4 items), social dysfunction (6 items) and loss of confidence (2 items). Each subscale has scores ranging from 0to 3. We decided to include the GHQ-12 as a means of crossvalidating the TJSS-9 scores for three main reasons: (a) there is an unusually strong positive relationship between job satisfaction and psychological health (Faragher, Cass, & Cooper, 2005) ; (b) specific language versions of the measure had already been translated, culturally adapted and reported in the literature for each of the countries in our study; (c) the GHQ-12 measure has been advantageously used in previous teacher studies (Pepe & Addimando, 2014) yielding satisfactory results in terms of reliability of scores and normality of distribution. Cronbach's alpha values and the means of inter-item correlations for each sub-sample are reported separately in the Results section.
Statistical Procedures Confirmatory Factor Analysis (CFA)
The software Amos 21.0 was used to specify and assess different measurement models based on the variance-covariance matrix of the TJSS-9 scores. Prior to analysis, all variables were checked for assumptions related to factor analysis (i.e., homoscedasticity, multivariate normality, etc.). No excess skewness or other major violations to normality were found. Multivariate outliers were identified and skipped via the application of a p > .001 criterion for Mahalanobis' distance. Next, the CFA method was applied (estimation method: maximum likelihood) to evaluate four different models for the overall sample: the purpose of this first set of analyses was to specify a robust and "shared" model of TJSS-9 to serve as baseline for further analysis. [Hu & Bentler, 1999] ); Normed Fit Index (NFI, the index must have a value of over .95 [Kline, 2005] ).Comparative Fit Index (CFI, a cut-off point of. 95 is generally accepted [Hu & Bentler, 1999] ); Tucker-Lewis Index (TLI, also known as the Non-Normed Fit Index, for a model to be accepted, the index must have a value of over .95 [Tabachnick & Fidell, 2007] ).
Structural Invariance and Multiple-Group Confirmatory Factor Analysis (MGCFA)
When researchers aim to assess the measurement equivalence of an original questionnaire and its translated versions, MGCFA should be applied (Koh & Zumbo, 2008) . The hypothesis of invariance across measures is supported when the network of relations between latent constructs and observed variables are identical across groups of interest. In other words, this type of analysis tests whether or not measurements yield measures of the same attributes under different conditions of the empirical world (Horn & McArdle, 1992) . Given that we were interested in developing a ready-to-administer version of TJSS in different languages, we applied standard procedures for testing measurement invariance (Vandenberg & Lance, 2000) for rejecting measurement invariance were set at Δ < .01, corresponding to a p-level of .01 (Chen, 2007) .
Concurrent Validity and Reliability
Finally, in order to "enhance confidence that the concept under study is being captured" (Short, Ketchen, Shook, & Ireland, 2010, p. 53) , the present study used measures of psychological distress to evaluate the concurrent validity of TJSS-9 scores. Specifically, GHQ-12 scores were used as a proxy (i.e., as a negatively correlated measure of the original construct) and analysed for correlation with job satisfaction scores. A statistically significant correlation between TJSS-9 and GHQ-12 variables would imply concurrent validity.
Cronbach's α values and confidence intervals (CI; based on Feldt's [1965] 
Results
Our first goal was to obtain a measurement model serving as baseline for the analysis of structural invariance across groups. The main descriptive values (means, standard deviations and measures of distribution) are reported in Table 2 . The results of confirmatory factor analysis for the nine items of the Teacher Job Satisfaction Scale are reported in Table 3 . The one-dimensional model (M1) yielded a very poor fit with the data, as reflected in all the fit indexes. This model displayed null statistical and practical significance and so the hypothesis of mono-dimensional measurement of job satisfaction was rejected. The second model representing three independent dimensions of satisfaction was also rejected: once again, the fit indexes were very low, χ 2 (27) = 2,287.4, p < .001: RMSEA = .143; SRMR = .26; CFI = .89; NNFI = .85; NFI = .89. Model M 3 representing satisfaction as comprising three co-dependent dimensions yielded satisfactory fit indexes, suggesting that it should be accepted. The model displayed both statistical and practical significance, CFI = .993, NNFI = .991; NFI = .994).
Finally, the last model (M4) obtained equally robust fit indexes, leading us to adopt it as our baseline for assessing multi-group structural invariance. The relationships among items and dimensions of satisfaction are reported in Figure 1 . In addition, the model specified relationships among latent variables. In particular, satisfaction with parents and satisfaction with students displayed a strong, statistically significant and positive correlation (φ 32 = .66, p < .001) On the contrary, the variable satisfaction with co-workers appeared to be less strongly related to the other two components (φ 12 = .37, p < .001, φ 13 = .35, p < .001) of job satisfaction. Finally, only two co-variance errors (θ i,j )
were included in the model (θ 45 = .052, θ 46 = .011). This seemed to be appropriate given that the parameters did not alter the structure of the λ parameters previously hypothesized in M2 and M3 (Bagozzi, 1983 ) and they represented non-random measurement errors linked to local sample specificities (Byrne, Shavelson, & Muthén, 1989) .
The subsequent step involved the adoption of MGCFA analysis to assess the measurement invariance of TJSS-9 across the country subsamples of teachers (Table 4 ). The multi-group test for configural invariance provided strong numerical support for accepting the hypothesis of configural equivalence (ΔX 2 and all other differences between fit indexes were acceptable) among factor structures, meaning that participants from different groups conceptualized the construct of job satisfaction in the same way. This was the weakest test of factorial invariance and the outcome suggested that the same pattern of free and fixed parameters applied to each group of teachers. Note. **p <.001.
We next tested item-level metric invariance (∧ g = ∧ g′ ) by specifying equal item-factor loadings across groups.
This test allowed us to assess whether item ratings could be compared across groups and whether item differences indicated disparity in the underlying constructs. Goodness-of-fit indexes provided robust support for the metric invariance of TJSS-9 across educational contexts, suggesting strong factorial invariance of TJSS-9.
The difference between M4b and M4a in terms of Δχ 2 was not statistically significant. The hypothesis of invariant factor loadings patterns was therefore accepted. Next, scalar invariance (τ g = τ g' ) and error varianceinvariance (Θ δ g = Θ δ g' ) were evaluated. In the first case, the results did not support scalar invariance of the TJSS-9, revealing that the teachers in the different groups did not have equal intercepts for the observed variables. In the latter case, the groups displayed unequal levels of variance in relation to the invariant items.
Consequently, the test for full invariance led to similarly unsatisfactory results and to rejection of the hypothesis of full invariance.
Reliability Analysis and Convergent Validity
The main descriptive statistics for the TJSS-9 sub-scale scores of each national group are summarized in Table   5 . In general, all the dimensions of job satisfaction were reliable and displayed normal distribution. With regard to convergent validity, zero-order correlations for the overall sample confirmed that teachers' psychological distress scores as measured by the GHQ-12 were negatively and moderately correlated with satisfaction with coworkers (r = -.179**), satisfaction with students (r = -.233**) and satisfaction with parents (r = -.180**). The magnitude of these correlations were in line with other studies exploring correlations between job satisfaction and GHQ-12 scores [e.g., Amati et al. (2010) found a correlation of -.235 in nurses, Kawada and Yamada (2012) found a correlation -.275 in general workers].
Invariance of the Teacher Job Satisfaction Scale (TJSS-9) 406 
Conclusion
The present study evaluated the measurement invariance of the Teacher Job Satisfaction Scale (TJSS-9) in six cohorts of primary teachers at state-run schools in six countries. To this end, confirmatory factor analysis, multigroup comparison, internal consistency and convergent validity tests were conducted. Overall, the results of the CFA supported a measurement model of job satisfaction in educational contexts covering three domains explaining 79.5% of variance in teachers' overall work-related satisfaction: satisfaction with students, satisfaction with co-workers and satisfaction with parents. The baseline structure is composed of nine items and two-correlated item-level errors. The inclusion of covariance among item-level errors into the final baseline model did not substantially alter the parameters previously estimated (Bagozzi, 1983, p. 2) and they represented non-random error determined by the peculiar characteristics of samples (Fiorilli et al., 2015; Veronese & Pepe, 2017) . The latent factors displayed excellent internal and good convergent validity. The observed cumulative indicators were normally distributed, meaning that the TJSS-9 represents an excellent screening tool for assessing primary teachers' levels of job satisfaction. With regard to measurement invariance, the results of the MGCFA fulfilled the requirements for construct equivalence and measurement unit equivalence. Therefore, the different language versions of the TJSS-9 (American English, Russian, Arabic, Italian and Cantonese) may be said to display a shared factor model with similar underlying meanings across groups, implying that factor variance may be compared across groups. On the other hand, the present study did not support full scale equivalence, meaning that groups scores should be compared with extreme caution.
In addition, the present study adopted a measure of psychological distress (General Health Questionnaire; Goldberg, 1972) to support convergent validity. From this point of view, further researches adopting the TJSS-9
will require the use of other measures for eventually evaluating discriminant validity (e.g., turnover intentions) of the scale. Given these outcomes, we propose the following guidelines for the future use and development of the TJSS-9. First, from a theoretical point of view, our study confirms (in the educational field specifically) the importance of social and interactional aspects of work in determining the job satisfaction of the workforce.
Following in the tradition of studies using social information processing approaches (Salancik & Pfeffer, 1978) , our findings support the idea that job attitudes and perceptions are influenced by social cues picked up directly from the work environment. The pattern of parameters, the relations among items and latent factors, as well as the amount of explained variance observed in our study all appear to point in this direction. This does not mean that job tasks or dispositional dimensions are not implicated (or should be excluded from investigations of job satisfaction in teaching), but the inclusion of heterogonous cohorts from different countries and educational contexts in the present research design provides a strong basis for viewing such aspects as hierarchically subordinated to social and relational aspects. Furthermore, the basic invariance of the TJSS-9 measurement model across groups observed in our data, provides valuable evidence for relatively stable and, perhaps, pancultural dimensions of teachers' job satisfaction.
Second, from a methodological point of view, the idea that job satisfaction is best measured by a single-item measure is only partially borne out by our research and findings. From our experience in developing the TJSS-9, we conclude that overall indicators (including for specific dimensions) of job satisfaction help to evaluate and comprehend the constructs under study. However, it appears that it is also of benefit to include a small number of more specific items with a view to creating a more comprehensive framework allowing the exploration of concurrent effects. In fact, one of the possible explanations for the TJSS-9's excellent psychometric proprieties is the inclusion of specific indicators completing and reinforcing the overall measures of job satisfaction.
Third, from a practical point of view, the administration method (paper and pencil), respondent burden (less than 10 minutes) and ease of interpretation score characterizing this instrument all encourage its adoption across different settings (e.g., for routine screening) and national contexts. Consequently, the TJSS-9 may be classed as a short and user-friendly measure of job satisfaction representing a valuable resource for professionals and practitioners whose aim is to collect data as easily as possible while avoiding overburdening individuals working in dynamic organizations (such as schools).
Limitations
As is usually the case in research, the current work also presents limitations that warrant discussion. First, the research design was cross-sectional and a further interesting development will therefore be to longitudinally track the job satisfaction patterns of different cohorts of teachers. Second, scalar and full invariance were not confirmed for the measure under study, meaning that great caution should be applied to the comparison of TJSS-9 scores across cultural groups. Third, we administered the questionnaire to convenience samples of inservice primary teachers working in state-run schools only. Although we tried to compensate for sampling errors by increasing the size of the samples, the scope for generalizing our findings to other teacher populations remains limited. Then, another limitation is about the content of the TJSS-9. Specifically, the items included into the model of measurement are aimed at assessing specifically satisfaction with social relationships (students, parents and colleagues). Other important aspects that contribute to job satisfaction (e.g., organizational culture, climate, pay, perception of autonomy, etc.) were not included in the questionnaire.
Consequently, in order to get a complete evaluation of job satisfaction it is important to place side by side TJSS-9 with other complementary measure of job satisfaction. Finally, we only had the opportunity to translate and administer the questionnaire in six different language versions: there is still a long way to go before the goal of a truly international tool for evaluating teachers' job satisfaction may be achieved.
Notes
i) "The virtue lies somewhere in the middle".
